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A Book Review of “Reclaiming Literacies as Meaning Making: Manifestations of values, identities, relationships, and knowledge”
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Abstract
In this review of Reclaiming Literacies as Meaning Making, Whitmore and Meyer compile work from 50 scholars to tell the story of how educators build relationships with students through kidwatching, miscue analysis, and surveys to create authentic and meaningful lessons which lead to students developing identities as learners. This collection explores how relationships with families are used to form connections between home and school to enhance lessons already taught in the classroom. As students’ meaning making is fluid and everchanging, AUTHOR finds this book to be a treasure for all teachers as a reminder to teach the whole child all year long. 

In a time where phonics is prioritized, this book is a refreshing reminder for educators to teach the whole child. Learning to read requires both phonics and meaning, and this book assists teachers in positioning students in ways that expand their learning identities through reading, writing, drawing, speaking, and playing. Reclaiming Literacies as Meaning Making is the authors’ fourth volume in a motivating series of books that includes work from 50 top literary scholars who share accounts of progressive literacies. Through exemplars from teachers and researchers, chapter authors demonstrate how teachers learn about students and continue to help them grow by drawing on observations and conversations that shape lessons throughout the year.  The book is organized around Ken and Yetta Goodman’s five pillars of progressive literacies: learning, teaching, curriculum, language, and sociocultural contexts that contribute to the literate identities of learners, teachers, and researchers. Each chapter is introduced with a kidwatching story authored by Ken and Yetta Goodman followed by brief accounts and extensions by chapter authors connecting to research, and teaching practices that supplement the chapter authors’ thinking. 
	The Goodman’s work in psycholinguistic theory frames the book series. Their child-centered pedagogies encourage teaching the whole child by using kidwatching and working alongside the students (Goodman, 2014). Drawing on this framework, chapter authors share the importance of communication – through actions and words –  and modeling - through naming and noticing – to invite students to be in control of their learning (Johnston, 2024). Some chapters describe the importance of cultivating school and family relationships to enable teachers and families to work together and nurturing those relationships to build authentic learning situations at home and at school that reflect students’ interests (Moll et al., 2005). By building upon authentic learning situations, teachers can reclaim “meaning in literacy processes…[and] reclaim joy in the classroom” (Meyer & Whitmore, 2011, p. 267).
Across the book, the editors seamlessly connect the chapters as if they are telling a big story, making it easy for educators to read and feel inspired to kidwatch. Through childrens’ creations (e.g., drawings and writings) they make meaning in different ways. Kidwatching allows teachers to see connections their students are making between what they are reading and writing, and lessons they have learned in classrooms. For example, in chapter 14 extension, Flint described how teachers can help multilingual students grow as meaning makers by allowing them to use translanguaging to show their understandings. Once they have written in their own languages then students are invited to converse with others in the language of the classroom. Teaching is not right or wrong and the same practice can produce different results. Using this book, educators will explore different ways to learn about their students and use that information to provide students with opportunities to show their learning. 
While chapter authors describe how they build relationships with students through kidwatching, they also share the importance of bringing parents into schools and classrooms to create bridges between homes and schools. Many parents want to help their children in school and be a part of their children’s education. Whether at home or in school, they want to be involved (K. F. Whitmore & Meyer, 2020). Including parents in classroom teaching and learning can be overwhelming at first. Chapter 15, Murphy provides insightful guidance for including parents as co-problem posers. “As parents saw themselves as co-problem posers and valued thinking, reflecting and wondering with their children, rather than getting something ‘right’ or ‘wrong’ they figured together” (Murphy, Kelly L., 2020, p. 242). This bridge from school to home is powerful as it helps connect parents with their child’s learning.
While this book is delightful and important, many educators might appreciate more examples of what the practices described might look like in classrooms. When I hear my colleagues talk about the lessons they teach, I want to watch them teach and hear the language they use. In a multimodal world, books for practitioners need more than just written descriptions of lessons or techniques. Instead, pictures, student work, and links to online video clips would allow teachers to better understand the teaching methods discussed in the chapters. Another possibility would be an appendix with forms and templates that could be used when kidwatching. Teachers are great at creating their own documents, but providing these tools would be a gift.
Reclaiming Literacies as Meaning Making is an important text for today’s educators because it reminds us that we must teach the whole student. Phonics alone will not ensure that all students become great readers. Teachers must build relationships with students and their families, while teaching and learning alongside students. When they do this, teachers will discover how students see themselves as learners, meaning makers. and thinkers. These chapters provide teachers with great information for creating lessons that will teach students what they need to grow.
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